






















































































































































































































































































educational skills and to the teacher-student

relationship.”

There is a consistent emphasis on the importance of

establishing and maintaining a facilitative, interpersonal
relationship with children in this article, which | was
pleased to see. | believe this is a central aspect of helping
children to develop, for through the teacher-student
relationship the child receives the feelings of trust,
safety, and security she/he will need to take the
necessary risks that must be taken to ensure adaptive
growth.

There was another theme | sensed within this article.
Essentially, | feel these authors are suggesting that “good
teaching” is ““good teaching’ whether it be in this field
or any other, and this isso regardless of one’s theoretical
persuasion. | believe this too, and | suggest the reader
give most careful attention to the list of competencies
presented in this article, for they provide some personal
goals for educators that are well worth seeking.

The final aspect of this article | wish to comment on
pertains to generalization of behavior. Although
generalization is hard to achieve with students, it
remains a critical factor for consideration by a teacher.

It seems important that any learning program should
nelp a child gain insight or an understanding of his/her
pehavior (e.g., its meaning and its consequences).
nsight, along with a basic understanding of the
problem-solving process, appear necessary to ensure
the success of any program designed to help students
get from where they are to where they want or need to
be when there is no one else around to tell them what to
do or how to do it. It also seems important to me that
students acquire a sense of personal responsibility and
that they be motivated to learn not only adaptive
behavior, but also how to generalize it from one person
or situation to another. | hope that the emerging area of
cognitive behaviorism will become a useful vehicle for
helping students to better accomplish such personal
goals.

The ability to achieve insight, along with skill in
solving problems in an adaptive manner will depend, in
part, upon the child’s capacity for cognitive complexity.
The greater the capacity in this regard, the more self-
understanding and problem-solving skill will be
possible. It also seems more likely that generalization of
behavior will take place if the context for such learning
has a structured communication system associated with
it; that is, a system wherein teacher and student
communicate with one another, work together to set
goals and procedures for reaching same, and where
feedback on progress is ensured.

Research on generalization would appear to be a
fertile area for intense investigation, for generalization
skills must be learned by students if they are ever to be
able to adequately master their environment.

Interpersonal Skills Training

This article offers some useful information on the
subject of how to help children to learn social
Interaction behaviors.
mproving children’s interpersonal skills is a
reasonably complex undertaking and it is another area
of learning that suffers from generalization problems. |
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was quite impressed with the comments of these authors
as to why this might be so, and | believe as they do, that it
Is plausible to suspect that,
“First, early efforts to improve children’s
interpersonal skills promoted an approach that led to
the application of behavioral technologies prior to a

full understanding of what competent behavior was
in the first place. .

Second, earlier research promoted a rather
narrow conceptualization of interpersonal behavior
as a bundle of operant responses with obvious
antecedents and consequences. . .

And third, the behavior modification literature in
general has emphasized singular solutions to what is
an exceedingly complex phenomenon.”

One reason for these problems may be the direction
that has been taken to accomplish objectives in this area.
Teaching children discrete behaviors independent of
insight and without regard for transfer of training, as |
nave already stated, will prove a less productive strategy.
t also seems important to me that those concerned with
helping children to further their development in the
interpersonal domain give serious thought to
interpersonal style as a training factor.

We know that there are some styles of relating that
are more useful, acceptable to others, and that facilitate
human discourse. We also know of interpersonal styles
that do not accomplish such ends. By clarifying the type
of interpersonal styles we have in mind for children —
what they are and their component parts — we should
be able to help children learn specific behaviors that are
part of a pattern of skills that are based upon a
conceptual framework for intepersonal functioning.

| do believe that all problems lend themselves to the
same solution or that it is possible to apply the same
“cognitive set” to the examination of problems or
problem situations. It has always seemed to me that
problem solving by deductive methods was different
than problem solving by inductive ones and that
depending on the problem, one approach would prove
more useful than the other. The interpersonal area of
inquiry may well be one where we will find it preferable
to consider a deductive rather than inductive approach
to problem solving, aswell as an interdisciplinary form of
study and research rather than any form of ideological
iIsolationism.

In Summary

The word synergetic means to work together, to
cooperate. This is a useful sentiment for us to give some
thought to at present. Our recent past has been
expansionistic. We have grown and matured as an area
of special education. Yet in some ways, we appear to
have stayed the same; to have made very little progress.
For example, we still seem to be preoccupied with
terminology, identification of children, and the use of
labels. We still seem to lack synthesis regarding
research; to understand its meaning to the field in
general, and its relationship to practice in particular. We
still seem confused regarding whether we want to
emphasize our ideological differences or our similarities
as we search for meaning in our work with children. We
still seem to be fragmented regarding our sense of




priorities; our direction as a discipline; and we still seem
to know of far too many children for whom the school
experience remains a noxious and psychologically
painful stressor.

| believe these issuesto bereal and tangible obstacles
to our progress. | also believe them to be something we
can do something about if we choose to. Certainly any
nation that can place a man on the moon and explore
the far reaches of the universe can reasonably hope to
resolve such issues as those that have been raised within
this monograph.

These are hard times for children, and they need us
now more than ever. We must keep them central to our
thinking and become more willing to synergetically
apply ourselves to discovering the most useful ways to
help them grow with dignity and a sense of personal
Integration.
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